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Policy for the Identification and Teaching of Children with Dyslexia and Literacy Difficulties

A Dyslexia Friendly School

Grappenhall Heys is a ‘dyslexia friendly’ school, focusing on quality learning and teaching and striving for excellence in order to meet the needs of all pupils.  Adopting strategies, techniques and approaches suitable to pupils with dyslexia and literacy difficulties throughout the school benefits all pupils regardless of their abilities.  This policy outlines the steps taken to ensure pupils with dyslexia and literacy difficulties are catered for in all aspects of school life.
Aims and Principles

This policy aims to outline the way all staff will:

· identify children with dyslexia and literacy difficulties
· make reasonable adjustments to teaching approaches to meet the needs of pupils with dyslexia and literacy difficulties
· ensure a child’s difficulties in literacy do not hold them back in other subject areas

· strive to support a child with dyslexia and literacy difficulties

· help parents/carers understand their child’s strengths and difficulties in order to work in partnership with parents to support the child’s learning

Definition of Dyslexia

This policy recognises dyslexia as a Specific Learning Difficulty (SpLD), a term used to cover a wide variety of difficulties.  Under the Disability Discrimination Act of 2005, dyslexia is seen as a disability and schools have a legal duty to ensure pupils with dyslexia are not discriminated against or placed at a disadvantage because of their disability.  Recent research shows dyslexia to be a ‘high-incidence’ special need, with 10% of the population considered to be dyslexic.  It is highly likely there will be dyslexic children in each class.  
There is no universally accepted definition of dyslexia; the only certainty about dyslexia is that no two pupils will be affected in exactly the same way.  At Grappenhall Heys School staff have adopted the following statements to define our understanding of dyslexia:
· Dyslexia is a specific learning difficulty that causes difficulties with learning to read, write and spell, and may be characterised by an unusual balance of skills, or ‘spiky’ profile
· Dyslexia usually arises from a weakness in the processing of language-based information
· Characteristic features of dyslexia are difficulties in phonological awareness, verbal memory and verbal processing speed (see definitions below)
· Dyslexia can occur at any level of intellectual abilities and can sometimes run in families
· Dyslexia is not the result of poor motivation or a sensory impairment
· Dyslexia is best thought of as a continuum, not a distinct category, and there are no clear cut-off points

· Co-occurring difficulties may be seen in aspects of language, short-term memory, motor co-ordination, mental calculation, sequencing, concentration and personal organisation, but these are not, by themselves, markers of dyslexia
· A good indication of the severity and persistence of dyslexic difficulties can be gained by examining how the individual responds to well-founded intervention
There is no sharp dividing line between having dyslexia and not having it.  Dyslexia and literacy difficulties can exist along a continuum from mild to severe.  However, persistent difficulties with phonological awareness, verbal memory and verbal processing speed are now considered to be key indicators of dyslexic and literacy difficulties:

Phonological Awareness

· The ability to identify and manipulate the sounds in words - a key foundation skill for early words-level reading and spelling development
Verbal (phonological short-term) memory

· The ability to retain an ordered sequence of verbal material for a short period of time; it is used, for example, to recall a list of words or numbers or to remember a list of instructions
Verbal processing speed

· The time taken to process familiar verbal information, such as letters and digits
Identification of Pupils with Dyslexia and Literacy Difficulties
The identification of pupils with dyslexia and literacy difficulties does not rest with one person; all teachers have responsibility for dyslexic pupils.  The first step in identifying pupils with dyslexia and literacy difficulties is to notice those pupils making poor progress in comparison with their typically developing peers.  This will be carried out through scrutiny of summative test data (e.g. Salford Sentence Reading Test, Suffolk Reading results) and/or through on-going formative class based assessments (e.g. assessment for learning, guided reading observations) or observations.  It may also be that concerns over a child’s progress are raised with the class teacher by the parent.
Poor progress should be brought to the attention of the Special Educational Needs and Disabilities Coordinator (SENDCo) at the earliest opportunity who will discuss this with the class teacher and/or parents.  Strategies to address the difficulties shown may then take place, or further assessments by the SENDCo / class teacher may follow to determine other key information (such as spelling age, dyslexia screen) which could lead to a fuller, more accurate picture of a child’s identified needs.  
At the earliest opportunity, the class teacher should discuss any concerns with parents and parents should be fully informed about where their child’s strengths/weaknesses are and any extra provision put in place to support their child.  This policy acknowledges that working in partnership with parents / carers is essential in supporting children with dyslexia and literacy difficulties.

Whilst recognising that all teachers have responsibility for assessing needs of pupils with dyslexia and literacy difficulties and adopting classroom strategies, approaches and techniques to meet their needs, this policy recognises that no member of staff is qualified to diagnose and label a pupil as dyslexic.  Staff do not diagnose dyslexia in accordance with guidelines from the Rose Report 2009.  However, staff are knowledgeable and remain up to date with the dyslexic continuum, and it is within our good practice to adapt teaching styles and make reasonable adjustments for those children displaying difficulties, and to adopt approaches and strategies within class work that will be of benefit to all pupils.
Grappenhall Heys recognises that dyslexia is not categorical: it is not a question of dyslexia yes or no.  What is important is that a pupil’s difficulties with literacy learning are identified and addressed in ways that advance their progress, whether or not the difficulties are described by use of the term ‘dyslexia’.  If a pupil is not making suitable progress despite appropriate interventions at school level, a specialist from Inclusion Services may be consulted to further assess a child’s needs.  It is specialists at this level who may be able to state whether a child is dyslexic or not, and who will give more specific advice to ensure a child is able to make progress.
English as an Additional Language (EAL)

Those who are learning to read and write English as an additional language can have dyslexia or literacy difficulties which may be masked by (or mistaken for) a limited mastery of English.  The provision for children learning to read English as an additional language should take full account of the possibility that some will have dyslexia and literacy difficulties that must be identified and acted upon.

‘Graduated Response’ for pupils identified as having Dyslexia or Literacy Difficulties

This policy recognises the effects of dyslexia can largely be overcome by skilled teaching and the use of compensatory strategies.  As such, a robust system of intervention is in place which reflects the need for a ‘graduated response’ as outlined in the SEN Code of Practice, with termly reviews of progress.  If a child is not progressing adequately despite suitable interventions at School Support or SEN Support, further specialist advice can be sought from other professionals, e.g. Educational Psychologist or Speech & Language Therapist as appropriate.  Please refer to SEND Policy for detail of the graduated response.

It is important that children are monitored frequently, and that children who have made good progress and responded well to interventions for dyslexia and literacy difficulties continue to be monitored to ensure that progress is maintained and to notice whether there are subsequent difficulties involving aspects such as reading fluency and spelling.

Barriers to Learning for pupils with Dyslexia and Literacy Difficulties

This policy recognises the following areas of difficulty common to pupils with dyslexia and literacy difficulties can create significant barriers to learning taking place in the classroom:
	COGNITIVE DIFFICULTY
	OBSERVABLE BEHAVIOURS

	Short-term auditory memory
	Cannot hold information while processing it

	Visual memory
	Cannot remember shapes or patterns

	Auditory sequencing
	Cannot easily sequence information heard

	Visual sequencing
	Cannot easily order symbols or shapes

	Visuo-spatial
	Has difficulty with perceptions of space and size

	Visuo-motor (hand-eye coordination)
	Has difficulty with coordination of vision with movement

	Comprehension
	May not always understand spoken information correctly

	Auditory discrimination
	Has difficulty with hearing fine difference between sounds

	Phonological awareness
	Has difficulty with perception of sounds within words

	Speed of information processing
	May have difficulty with information coming in and/or information output


Analysing observable behaviours of pupils with dyslexia and literacy difficulties can be very helpful in building a fuller picture of a child’s individual needs and recognising their area(s) of cognitive difficulty.  
Interventions for Pupils with Dyslexia and Difficulties in Literacy
Quality intervention programmes should be well-planned to ensure teaching:

· Is highly structured, sequential and progressive 

· Concentrates on high quality teaching of phonics (using a recognised scheme such as Letters and Sounds)

· Is delivered ‘little and often’ in small logical steps (e.g. Precision Teaching)
· Is multi-sensory to ensure teaching to the strengths of all pupils
· Allows time for reinforcement

· Teaches generalisation of skills

· Builds confidence and avoids ‘learned helplessness’

· Plans for metacognition, i.e. encourages pupils to think about what strategies would be best for them to use in different circumstances

· Tackles social and emotional barriers to learning, e.g. low self-confidence, anxiety

Classroom Adjustments for Pupils with Dyslexia and Literacy Difficulties

At Grappenhall Heys we recognise the guiding philosophy of the Dyslexia Institute which states:

“If a pupil can’t learn the way we teach,

then we must teach the way that he can learn”

This can be achieved by adopting the following simple classroom strategies at Wave 1 (‘Quality First Teaching’):

· Making learning visual

· Making learning auditory

· Making learning tactile and kinaesthetic

· Giving the bigger picture and making links

· Making the learning journey explicit

· Presenting materials in small, logical chunks

· Providing opportunities for over-learning

The effectiveness of such strategies for individual pupils can be monitored and recorded using the Provision Management system in place.
Planning for Pupils with Dyslexia and Literacy Difficulties

At Grappenhall Heys we recognise that pupils with dyslexia and literacy difficulties can have strengths in other important areas such as:
Creativity



Thinking laterally

Making unexpected connections

Problem-solving skills

Seeing the ‘big picture’


Good visual skills, thinking easily in 3D

Good verbal skills


Good social skills

Empathy with others


Curiosity

Interest in a subject


Abstract thinking

Humour



Observational skills

Planning to use strengths to overcome weaknesses is one of the most effective ways to ensure progress of pupils with dyslexia and literacy difficulties.
Adopting the right approach to planning for pupils with dyslexia and literacy difficulties – the MOSS approach - has been recognised as a very helpful and successful approach to adopt.  Teachers at this school will endeavour to plan taking the MOSS approach into account:
M  
MULTISENSORY  
by making learning multi-sensory you will teach to the 

pupils’ strengths

O 
OVER-LEARNING 
the constant repetition of a skill until it becomes 

automatic

S 
STRUCTURED 
small steps which do not make over-whelming demands 
on short-term memory

S 
SEQUENTIAL  
allowing knowledge to build in small, incremental steps
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